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ABSTRACT The purpose of this study is to acquire a rich understanding of the lived experiences of successful
outstanding innovators regarding their successful journey of innovation. To explore the factors that influenced their
successful innovations, this study employed a qualitative phenomenological research design. Eleven outstanding
innovators were consulted individually through in-depth semi-structured interviews. Eight major themes emerged
from the data, that is, have good daily habits, self-confidence is a necessity, autonomous learning and self-development
is empowering, social networking plays a critical role, market yourself and build your reputation, peer interaction is
motivating, make innovation a source of income, and work with a supportive team. This exploratory study offers
insights into how to support creatively gifted individuals to develop their creative potential into successful innovations.

INTRODUCTION

Gifted individuals have the potential to be-
come successful innovators and make signifi-
cant contributions to their communities and the
world (Reis and Peters 2021). Many creatively
gifted individuals are expected to have a promis-
ing creative and productive future (Alsamani
2020). However, several of them do not reach a
high level of productive creativity and innova-
tion (Renzulli and Reis 2021). In other words,
being creatively gifted does not necessarily
mean that they will become a successful innova-
tor. Innovation journeys are full of challenges
and circumstances that affect the outcomes and
completion. Many creatively gifted individuals
have lost interest in producing valuable innova-
tive products that contribute to the local and
global communities (Ritchotte and Graefe 2017).
In fact, several of them decided to cut their inno-
vation journey by looking for an average job not
related to their passion for innovation to secure
their future.

Investigating the association between the
potential of gifted individuals and the creative
and innovative production requires a better un-
derstanding of creativity, innovation, and gift-
edness. The definitions of creativity and inno-
vation are broad, and this explains the complex-
ity of these multifaceted constructs (Alsamani

2019). Runco (2004) explained that definitions
of creativity focus on one or more of the four
major parts of creativity. These parts are cre-
ative products (innovation), creative process,
personal creativity, and stimulating environment
(Runco 2004). The lack of widely agreed-upon
definitions of creativity and innovation limits
the development of creativity and innovation
(Plucker et al. 2004). For example, some defini-
tions focus on creativity as a skill or ability, oth-
er definitions explain the process of developing
innovative products or defining the outcomes and
products that result from a creative individual
(Alsamani 2019).

Scholars and researchers who focus on de-
fining the creative product frequently apply the
term “innovation,” referring to it as the func-
tional application of creative processes (Tref-
finger et al. 2013). Isaksen et al. (2011) define
innovation as “the commercialisation of new
ideas” (p. 13). The literature notes a common
link between creativity, innovation, and entre-
preneurship. To encapsulate, creativity is the
ability to produce new and appropriate ideas
and outcomes, and it should be defined within a
social context (Plucker et al. 2004; Beghetto and
Kaufman 2007). Innovation is a subset of cre-
ativity that refers to the successful production
of creative ideas (Treffinger et al. 2013). Entre-
preneurship is the commercialisation of innova-
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tive outcomes. Imagination is also occasionally
seen as an interlinked construct with the three con-
structs, that is, imagination comes at the very be-
ginning of the process and seen as an aspect of
creative cognition (Ward 1994; Forgeard and Kauf-
man 2016). It also refers to mental representations
of things or ideas (Markman et al. 2009).

Creativity and innovation have long been
seen as a component of giftedness. In the wide-
ly applied definition of giftedness by the Feder-
al Government of the United States, creative or
productive thinking is viewed as one of the six
areas of giftedness, that is, creative or produc-
tive thinking, specific academic aptitude, psy-
chomotor ability, general intellectual ability, vi-
sual and performing arts, and leadership ability
(Marland 1972). Creativity is also seen as a cen-
tral component of many theories and models of
giftedness (Alsamani 2019). Gagneì (2005), in the
Differentiated Model of Giftedness and Talent,
viewed creativity as one domain of giftedness.
Similarly, in the WICS model (Wisdom, Intelli-
gence, Creativity, Synthesised), Sternberg (2006)
conceptualised giftedness as a synthesis of cre-
ativity, intelligence, wisdom, and intelligence.
Renzulli (1986, 2005) also described creativity in
the Three-Ring Conception of Giftedness as one
central cluster required to produce gifted be-
haviour (creative productivity). Creativity and in-
novation are central to the learning process for gift-
ed students (Renzulli and Reis 1997; Renzulli 2005;
Pfeiffer 2017).

What should creatively gifted people devel-
op in themselves to increase their opportunities
to become successful innovators? Moreover,
what are the secrets and factors behind the suc-
cessful journey of innovation? Researchers and
scholars have long been interested in the com-
mon traits and characteristics among notable
innovators to determine which traits support
their success in creativity and innovation. Feist
(1998) conducted meta-analysis research of em-
pirical studies over 50 years investigating great
creative and innovative individuals and conclud-
ed that innovators and creative people share
common characteristics and behave consistent-
ly over time. Many theories of creativity inno-
vation explore the personalities of individuals
that affect the production of creative products.
For example, Sternberg (2006) explained in In-
vestment Theory that innovation requires indi-

viduals to have personality traits, field knowl-
edge, intellectual ability, supportive environ-
ment, and thinking style. In the Three-Ring Con-
ception of Giftedness, Renzulli (1986, 2005) ex-
plained that producing gifted outcomes (inno-
vation) requires the interaction of three clus-
ters, that is, task commitment, above-average
ability, and high levels of creativity. Renzulli
(1986) also asserted that each trait has an impor-
tant role in developing creative outcomes. Ren-
zulli and Reis (1997) elaborated more on the task-
commitment characteristics of creative individu-
als, including holding the self-confidence to
achieve and high levels of interest and enthusi-
asm. Amabile (2012) also studied the personality
characteristics of creative individuals in the Com-
ponential Theory of Creativity, and these charac-
teristics include self-discipline, conducive to in-
dependence, and possessing new perspectives
on problems.

Although innovators have to develop their
skills, knowledge, and personalities to foster
successful innovative outcomes, external fac-
tors affect the production of innovation. Re-
search reveals external factors that stimulate cre-
ativity and innovation. For example, Amabile and
Gryskiewicz (1989) referred to these factors as
stimuli for creativity and innovation, that is, hav-
ing access to appropriate resources, adequate
freedom, positive and challenging work, and a
sense of cooperation. In the Componential The-
ory of Creativity, Amabile (2012) added these
factors, namely, supportive supervisors, norms
that support the sharing of creative ideas, mech-
anisms for developing novel ideas, and diverse
and communicative collaborators. In addition,
MacKinnon (1978) emphasised that to become
successful innovators, they require listening and
understanding from others so as to increase their
self-confidence and their abilities.

Amabile (2012) emphasised the social-envi-
ronmental factors as central to the development
of creativity and innovation because these fac-
tors interact with intrinsic task motivation, cre-
ativity-relevant processes, and domain-relevant
skills. The independence of judgement is a crit-
ical social-environmental factor that creative and
innovative people tend to be self-evaluative (Run-
co 1992). Social-environmental factors can serve
as motivators or barriers to intrinsic motivation
and creativity, and extrinsic motivators are often
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seen as weakening intrinsic motivation (Amabile
2012). Researchers also investigated the factors
that can block innovation such as over-critiqu-
ing new ideas, discouraging positive risk-taking,
requiring too much evaluation, and imposing exces-
sive time pressure (Amabile and Gryskiewicz 1989;
Amabile 2012).

Consequently, understanding the factors
that facilitate the development of successful in-
novation is critical to help develop gifted edu-
cation and the life of gifted individuals. Study-
ing the lived experiences of distinguished and
successful innovators is deemed central, as those
individuals were able to become successful inno-
vative individuals with great innovation out-
comes despite the various challenges they faced.

Objectives

The purpose of this study is to acquire a rich
understanding of the lived experiences of suc-
cessful outstanding innovators regarding their
successful journey of innovation. This study
focuses on the personality traits, skills and fac-
tors that influenced their successful innovations.
To explore this topic, the main research question
guiding the study is, what are the lived experiences
of successful outstanding innovators regarding
their successful journey of innovation?

METHODOLOGY

Research Design

This study employed a qualitative phenom-
enological research design. This approach was
applied to gain common meaning and a rich un-
derstanding of the participants’ descriptions of
their lived experience of the understudied phe-
nomenon (Van Manen 2014). A phenomenolog-
ical research approach was employed to gain a
rich understanding of the successful innova-
tors’ experiences regarding the factors associat-
ed with their success in becoming productive inno-
vators and developing distinguished innovative
projects.

Participants

Purposeful sampling was used to recruit par-
ticipants for this study (Merriam and Tisdell

2016). It was applied in this phenomenological
qualitative study as Creswell and Poth (2018)
indicated that this approach is advisable when
all participants have experienced the phenome-
non. In phenomenological research, all partici-
pants must have experienced the phenomenon
(Van Manen 2014). The inclusion criteria for those
who experienced the phenomenon include only
successful innovators who have the experience
of working on innovative activities and products
for more than 15 years, have successfully devel-
oped prominent innovative products or projects
that make great contributions to society, and make
lucrative entrepreneurial ventures. Eleven suc-
cessful innovators who meet the inclusion crite-
ria were included in the study (see Table 1).

All participants were outstanding and known
because of their accomplishments in innovative
products. For example, one participant devel-
oped several innovative products that are wide-
ly used in the Middle East and cofound an inno-
vative service that is currently an estimated share
market of around 300 million dollars. Another
participant was the founder of the biggest brand
in camping and travel in the Middle East in which
the brand leads their sector by designing enor-
mous innovative products for more than 20 years.
One participant leads a technology company
that manages assets worth more than a billion
dollars and works with many gifted individuals.
Several participants have won the Self-made
Youth Award provided by the Prince of the
Qassim region in Saudi Arabia. All participants
in this study have great accomplishments relat-

Table 1: Participants demographic information

Pseudonym Sex Age Years of creativity
and innovation

experience

Rayan Male 43 25
Ahmed Male 50 23
Nadir Male 52 21
Turki Male 43 22
Sultan Male 40 17
Mohammed Male 39 16
Omar Male 51 18
Sami Male 44 18
Ali Male 36 16
Salman Male 38 17
Hasan Male 35 15
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ed to successful creativity and innovation. Par-
ticipants were from Riyadh and Qassim regions.
All 11 participants were male. Four of the partic-
ipants were in the 30 to 39 range (36.5%), four were
in the 40 to 49 range (36.5%), and three were in the
50 to 59 range (27.%). Pseudonyms were given to
each participant to ensure confidentiality.

Data Gathering

The approval to conduct this study was ob-
tained from the Ministry of Education prior to
collecting any data. Next, the selected partici-
pants were contacted and provided the partici-
pation invitation with a brief description of this
study. Participants were offered the choice of
selecting a place and time they prefer. Before the
interview meeting, all participants received and
signed the consent form to make sure they have
a clear understanding of the aim and scope of
the study and the inclusion criteria and to give
them ample time to respond to any queries they
could have.

Data were gathered through individual, in-
depth, semi-structured interviews. Interviewing
participants is an effective technique for col-
lecting data about their lived experiences (Van
den Berg 2005). Conducting interviews is the
typical data collection method in phenomeno-
logical research (Creswell and Poth 2018). Mous-
takas (1994) also suggested collecting data by
conducting in-depth interviews in his approach
to conducting phenomenological research. The
interviews lasted approximately 50 to 90 min-
utes. Participants were encouraged after inter-
views to follow up with some thoughts if they
like to. Some participants followed up the inter-
view by sending voice notes through What-
sApp. They elaborated on some points they
mentioned during the interview, and a few of
them shared new thoughts they wanted to add.
Using multiple forms of data collection is a form
of triangulation (Creswell and Poth 2018). After com-
pleting the interviews, each participant was sent a
transcribed copy of the interview transcription to
review and edit if needed.

Data Analysis

The goal of the data analysis is to make sense
of the gathered data (Merriam and Tisdell 2016).

The researcher started the data analysis pro-
cess by familiarising himself with the data
through reading all the transcripts multiple times
(Colaizzi 1978). The next step was identifying
significant statements by highlighting segments
that might be useful and related to the purpose of
the study (Merriam and Tisdell 2016). This step of
highlighting significant statements is called initial
coding in phenomenology research (Creswell and
Poth 2018). Notes were taken thereafter to help
organise the statements, extract meanings from
them, and then create codes (Merriam and Tisdell
2016). Next was the axial coding step, where the
assigned codes were grouped to construct themes,
and groups of relevant open codes were combined
into one theme (Charmaz 2014). This process of
coding was applied to all manuscripts several times
by the researcher to develop themes and subthemes
(Merriam and Tisdell 2016).

To enable peer-checking and investigator
triangulation, another researcher with a PhD was
involved and followed the same data analysis
process individually. Rigorous discussions be-
tween the two researchers were conducted, and
the analysis results from each researcher were
compared to identify any inconsistencies and
disagreements. The results were repeatedly
checked to ensure that the coded data were ac-
curate and to reach agreements between the re-
searchers. The next step was to create a master
list of the themes that were common in all tran-
scripts and reflected patterns in the study and
the essence of the phenomenon (Merriam and
Tisdell 2016). To explain the final findings from
the data analysis, each theme included multiple
codes, and the codes were accompanied with
sentences, phrases, or statements that reflected
the participants’ actual words (Marshall and
Rossman 2016). The last step was to write up
the results and create a thorough description of
the phenomenon experienced by the participants
(Colaizzi 1978).

RESULTS

Seven major themes emerged from the data
analysis of this study. The following seven
themes are intended to be read as factors that
were influential in the participants’ journey to-
ward successful innovation. These themes com-
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prise having good daily habits, self-confidence
is a necessity, autonomous learning and self-
development is empowering, social networking
plays a critical role, market yourself and build
your reputation, peer interaction is motivating,
make innovation a source of income, and work
with a supportive team (see Table 2).

All participants mentioned they had good
habits that helped them improve their skills,
knowledge, and thereafter innovations. Turki
stated, “I had a good habit that I enjoy learning
new things and I don’t like spending much time
with my friends playing games.” Similarly, Omar
stated, “When I wake up, I think about my
projects that I love, create new things, fix or learn,
this is my happiness and what makes me learn
fast.” Nadir reflected on his routine when he
was young and said, “I don’t know how to play
card games like my peers…it is a waste of time
for me…When I was young, I enjoyed learning
or observing other talented people.” Rayan men-
tioned, “Now I’m very busy, but when I was
studying in the elementary stage, I used to visit
a painting store near our house and learned how
to draw and use the tools, and after that I started
doing huge artworks for my school, this was
before I started learning programming languag-
es.” Similarly, Sami mentioned, “Most of my time
was spent doing productive hobbies and there
were no recreational distractions that steal my
time.” Ahmed who currently supports gifted
people and runs a business incubator stated
about successful innovators said, “They always
tend to new things, technology, and aesthetic

things. The routine for them is a boring thing.
They want something new, the creative person
by nature enjoys making ideas.” Salman ex-
plained what has helped him develop his talents
and productive routine, “I had enough time to
develop my talents because I had no other en-
tertainment habits that steal my time.” Rayan
talked about his experience of having free time
and “boredom” as a child that promotes cre-
ative activities, “I think boredom is an incentive
for creativity, I think almost the biggest catalyst
for creativity. For example, in our home, we did
not have a TV…I had enough time to enjoy the
simple details.” All participants indicated that
their childhood and adolescence were different
when compared with their peers, in that they
had good habits, that they enjoyed learning new
things, creating, and developing themselves.

Through their narratives about their jour-
neys, most participants indicated that self-con-
fidence is a necessity. Sultan stated, “I was con-
fident in my ability that I can learn and fix the
problem.” Another participant explained how he
preferred to search for solutions by himself, “I
like to find a solution myself, I trust myself” (Ali).
Similarly, Hasan suggested, “Believing in your-
self is important, otherwise, you cannot go far.”
Losing self-confidence is what makes many gift-
ed people not complete their projects. “We need
to foster self-confidence, I know some smart
friends who can do great things, but they don’t
trust their abilities” (Omar). Likewise, Moham-
med stated, “I think promoting self-confidence
is very important, the confidence in their abili-

Table 2: Themes and representative quotes

Themes Representative quotes

Have Good Daily Habits (100%) “I had a good habit that I enjoy learning new things and I
don’t like spending much time with my friends playing
games.”

Self-Confidence Is a Necessity (82%) “I like to find a solution myself, I trust myself, I can do it
even if it takes some time.”

Autonomous Learning and Self-Development is  “We always have tireless work, always continuous
Empowering (100%) development, and this fosters creativity.”

Social Networking Plays a Critical Role (73%) “Networking brings opportunities.”
Market Yourself and Build your Reputation (73%) “Being strong is not enough, you need to market yourself.”
Peer Interaction is motivating (100%) “I learn from and with peers, we share ideas, explore,

spend time together, and challenge each other.”
Make Innovation a Source of Income (73%) “It is important to make innovation your source of income

as early as you can.”
Work with a Supportive Team (82%) “The best is that I worked with a partner who performed

operating tasks, and I focused on the development.”
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ties.” Facing challenges with self-confidence is
what innovators need, “If you were facing a chal-
lenge and you have the confidence…this is the
time of the spark for creativity” (Salman). Ahmed
suggested, “It is important to train and develop
gifted people and enhance their self-confidence
regarding their talents.” Through their narratives
about their journey, all participants reflected on
the importance of self-confidence that has
helped them and some explained how some gift-
ed innovators fail in their journey because they
lose trust in themselves.

All participants referred to autonomous
learning and self-development as critical aspects
that led to successful innovations. Many par-
ticipants indicated that they enjoy exploring new
things and solutions. For instance, Nadir stat-
ed, “I like and am open to new experiences.” In
addition, openness to new experiences helps
participants develop themselves, Sami said, “We
develop ourselves, we learn and develop knowl-
edge and skills and attend courses.” Likewise,
Hasan explained how he and his successful part-
ners work and learn for long hours every day,
“We always have tireless work, always continu-
ous development, and this fosters creativity.”
Ali also mentioned, “I learned by myself for a
long time. When I finish my day, I start thinking
with excitement about what I’m going to do or
learn tomorrow.” Rayan said, “Creative and in-
novative individuals usually do not care much
about the outside environment that they are in-
terested in the workroom or their own work
area…when they enter the place, they like to
have disappeared from the world. They stay for
long and isolated hours.”

Participants talked about how the course
helped in their journey of self-development. For
example, Ali stated, “I attended some intensive
courses for three weeks to five weeks and that
helped me move from one level to another.” From
the participants’ discourses about autonomous
learning and self-development, they appear to lead
their journey of learning with intrinsic motivation
in the subject they love, and this helped them dur-
ing their journey of building the characteristics of
a successful innovator.

Most participants reflected on their experi-
ence of networking. They asserted that it is crit-
ical for any creative individual and innovator
who seeks success and likes to come up with

innovative products to expand their network.
For instance, Mohammed mentioned, “Expand-
ing your network is essential because it makes
the journey shorter…and helps you see from
different lenses…it is very important.” Wide
networks help gifted people obtain new oppor-
tunities. Nadir said, “Networking brings oppor-
tunities.” Ahmed reflected on this topic and
shared how important it is. “The topic of net-
working, meeting people, knowing people, and
building social relations. Many talented people
are introverted, and they need to enhance that
significantly. Through meetings and attending
conferences and events, innovative individuals
should expand their network.” Participants re-
flected on the subject of networking as critical
and had rich discussions about it.

Another important theme that emerged from
the interviews with the successful innovators is
to market oneself and build one’s reputation.
Eight of 11 participants expressed their related
views. For instance, Ali mentioned, “Being strong
is not enough, you need to market yourself.”
Omar explained how many potential people have
offered them business partnerships, “We build
a good reputation for ourselves.” Sami stated,
“Self-confident creative people are the people
who create a good picture of themselves and
how good they are.” Another participant (Sul-
tan) stated, “When you have something strong
about yourself, you need to sell it, you need to
show it, people will not know otherwise.” Ahmed
recommended to new and young gifted people,
“I would say don’t be shy, visit conferences
and present yourself, let others know about you,
it is very important.” Turki similarly suggested,
“The innovator must be organised, can market
himself, be committed, and show discipline. This
is his reputation.”

Surprisingly, all participants reported heavi-
ly regarding the importance of peer relationships
during self-development and successful inno-
vation development. They reflected the challeng-
ing and competitive atmosphere that they had
with their peers, which was seen as positive.
They thought peer coaching and learning from
peers is necessary for growth. Participants also
mentioned how peer competition was helpful in
the journey of some creative figures like Steve
Jobs and Bill Gates. Hasan asserted, “I learn from
and with peers, we share ideas, explore, spend
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time together, and challenge each other.” Rayan
reflected on his successful innovation journey
with many successful innovative products, “I
spent my journey of more than 20 years with my
close friend. We share the same interests, we
challenged each other and now we work togeth-
er on our mega project that we found, its current
market value is around 300 million dollars.”

Mohammed shared some thoughts related
to this theme and stated, “The fastest way to
learn about a new technology, new science, or
new field is that you meet and spend time with
your peers in the field.” Salman also suggested,
“Meet more knowledgeable peers.”

Ahmed also participated in this theme and
expressed, “The necessity of meeting with peers
who share interests, today we are greatly in-
complete in the country regarding this matter,
we need meetings for talented individuals in
many important subjects, for example, robotics, or
artificial intelligence.”

Spending time with peers creates a positive
challenging atmosphere. Omar indicated, “…I
mean, the challenge between peers. I think it is
an important thing that makes them work day
and night, and so they come out with their best
outcomes.” Ali shared similar thoughts,”See
Steve Jobs and Bill Gates all competed and chal-
lenged each other. This is very healthy and help-
ful for innovation companies and creative indi-
viduals.” Speaking about competition with cre-
ative peers and how this affects positively on
their creative journey, Turki stated, “If we look
at History, we see peers around each other. They
always stand by each other, I mean, for example,
if we say the players Cristiano Ronaldo and
Messi. Always there are peers, and peers help
generate creativity between them.” Ahmed ex-
plained how innovative projects can be fostered
to help youth down the road. He said, “Con-
necting innovators with peers with similar inter-
ests who have already succeeded to learn about
the techniques of success and confront difficulties.”
Sami asserted, “Peer activities…very necessary, this
is one of the most important things.”

Within this theme, some participants talked
about peer coaching. Sultan said, “Peer coach-
ing is critical, this is really important for innova-
tors and talented people to develop their skills
and learn about the market.” Turki also men-
tioned, “Creative individuals and innovators

need to have access to more experienced peers
to advise them and share their learning.” Ahmed
shared this story that was related to this theme,
“I visited one of the best entrepreneurship incu-
bators in the United States in Colorado and tried
to investigate the secret behind their success
and the success of their incubated projects, and
I found that they bring peers together. When
they have talented individuals who need help
and coaching, they search for successful inno-
vators, who have succeeded during the last three
years maximum so that they know how to over-
come many faced and expected obstacles and
share their secrets of success.”

During their journey, some participants no-
ticed many of their colleagues and peers fell apart
and lost their power and hope to become suc-
cessful innovators owing to scarcity of money.
They did not plan wisely to get money back
from their services and creations to help them
survive and complete the journey. Sultan assert-
ed, “It is important to make innovation your
source of income as early as you can.” Sami
stated, “You need to get capital from it.” Ali said,
“What helped me is that I made it a profitable
hobby.” Mohammed mentioned, “To continue
working, you need a source of income, so make
it”. Omar shared a story about his gifted friend,
“My close friend whom I learned from a lot did
not think seriously about gaining money and he at
the end was forced to search out for a job that paid,
and from this point, he had started killing his cre-
ativity and his interest in building his innovative
service. He lost interest.”

Sultan explained how his decision of provid-
ing profitable services was fruitful and support-
ive, “Sometimes you need financial support with
your project, but in the beginning, when I was
working in a small scale, I needed cash and I
didn’t have a job, so I started considering my
work as a business not only a hobby. And this
helped me stay on the road of innovation and
become a successful entrepreneur.”

Turki gave his advice and mentioned, “In-
vesting in your passion is critical, but it must
have a financial return, ‘any work with no return
will not last.’ There must be a financial benefit
that you can give it your full time.” Similarly,
Nadir said, “And it shall have a financial income
benefiting all parties who participated in sup-
porting this invention or innovation.” Rayan also
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said,”The post-university stage is a very critical
stage, and financial returns are more necessary
because the ideas grow, the projects grow, and
the needs also grow. Therefore, the person must
plan to work on financially feasible projects.”

Working with a supportive team was one of
the most important themes that emerged from
the participants’ discourses about their trans-
formation into creating their big successful in-
novation. Hasan asserted, “Even if you are so
good at doing your job, you need a team to help
with the many things you need to do, you need
experience in administration and marketing.”
Salman explained his needs to a supportive team
by saying, “I cannot negotiate with potential
customers or potential partners; I am busy with
the development and creating innovative realis-
tic solutions.” Turki talked about his story and
said, “The best is that I worked with a partner who
performed operating tasks, and I focused on the
development.” Sami talked about the importance
of having a team to help with the implantation parts,
“The separation of the idea and the implementa-
tion of the idea, as the task of the talented and
innovator, is supposed to be the creation of ideas
and letting others help in implementing them.”
Omar reflected on the positive psychological part
of having a supportive team, “The team brings
enthusiasm when I feel exhausted.”

On the organisational level, participants
shared some thoughts about the role of the sup-
portive team. Sultan said, “Creative people have
a potential effect inside organisations; they do
not necessarily lead the organisation.” Rayan
shared similar thoughts “…innovators, their in-
fluence, I think it is more inside the systems than
the management of the organisations.” Moham-
med asserted, “They should stand away from
routine tasks. They need a team to help them
with other tasks, they cannot work alone.” Sim-
ilarly, Sami said, “The creative person is not an
administrative person. His work should be in
the second row far from the operational tasks
that are better for him.” Participants in general
believed in the need for a supportive team so
the innovator can focus and develop fast and
everyone plays different roles.

DISCUSSION

The purpose of this study is to explore the
lived experiences of successful outstanding

innovators regarding their successful journey
of innovation. This study attempted to under-
stand the factors that assisted them in transfer-
ring their creative potential to producing inno-
vative outcomes. The analysis of the partici-
pants’ narratives revealed several factors that
helped them during their difficult and lengthy
successful journey of self-development and
building innovative products. Participants em-
phasised that the good daily habits of enjoying
their time by learning, developing skills, and
working on creative and productive activities
were significant factors associated with their
success. Creatively gifted individuals are curi-
ous by nature and open to new experiences (Al-
samani 2020; Renzulli and Reis 2021). However,
not all creatively gifted individualsmake good
daily habits in which they spend their time in
useful, happy and productive activities. This also
explained partially the transformation journey
from only holding the creative potential in cre-
atively gifted students to developing and ap-
plying that in positive activities as recently dis-
cussed thoroughly by Glaveanu and Kaufman
(2022). Furthermore, participants indicated that
self-confidence was critical as they faced many
challenges and failures, so they needed to trust
themselves to continue and overcome these
obstacles. This factor was critical for successful
innovators who participated in this study and
seemed to be grounded in research (Csikszent-
mihalyi 1996; Fisher and Amabile 2023; Stern-
berg 2023). Self-confidence was seen as one of
the common personality traits in creative indi-
viduals in various research of creativity and in-
novation and is also included in the Investment
Theory of Creativity (Sternberg 2023).

Participants highlighted that producing high-
quality and successful innovation requires a long
journey of autonomous learning and self-devel-
opment. They reflected on their journey of years
of self-learning and development in the domain
they love and how this had supported them de-
velop professional and smart applicable ideas.
The notion of autonomous learning and self-
development was linked with the education of
the creatively gifted for decades (Betts 1985;
Betts and Neihart1986; Renzulli and Reis 2021;
Yüregilli-Göksu and Gelisli 2023). Developing a
deep understanding of a specific domain also
aligned with multiple theories of creativity and
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giftedness (Renzulli and Reis 2021; Sternberg
2023). Fisher and Amabile (2023) studied the de-
velopment of creativity and innovation in organ-
isations for decades and concluded that support-
ing innovation requires paying close attention to
the individuals’interests and preferences of what
to learn and innovate so that can work on an area
of  interest and develop relevant knowledge. Sim-
ilarly, Sternberg (2023) asserted that relevant
knowledge is necessary for creativity to develop.
These findings from recent studies agreed with
the successful innovators’ perceptions of self-
development and autonomous learning found in
this study.

Successful innovators who participated in
this study reflected on the importance of build-
ing social networks. They enjoyed joining ac-
tivities in their creative domain so that they can
make connections with other valuable individu-
als who share the same interests. Social network-
ing is an important strategy for developing ideas
in creativity and innovation (Baruah and Paulus
2019). Being capable and skilled is not enough.
Participants referred to the need to self-market
and build a reputation. This is associated with
Plucker’s finding (2022) that notable creative and
innovative individuals have built a good repu-
tation and work on marketing their innovative
skills and outcomes.

Through discourses with participants, they
reflected on their demand for a source of income
during their journeys to fulfil their needs. How-
ever, having a full-time job on subjects irrele-
vant to their innovation domain is seen as a crit-
ical issue. They believed it negatively affects
the journey of innovation. Innovators who are
busy with their innovative projects face confu-
sion when they spend almost all their time work-
ing on these projects. This prevents them from
working in a profitable job where they obtain
income. Therefore, successful innovators sug-
gested that innovators should start from an ear-
ly stage to think about making innovation as a
source of outcome to secure themselves. This
issue was described as one of the main obsta-
cles that obstruct the journey of innovation. This
result agreed with Smith and Beasley (2011) that
they found self-employment as a solution to sim-
ilar cases so that innovatorswill not be stressed
out to search for paid employment that discour-
ages them from fulfilling their goals in develop-

ing their innovative outcomes. Providing finan-
cial consultants for innovators during their jour-
ney to develop profitable innovative products
is imperative to support their success.

Participants encouraged innovators to avoid
operational tasks and focus on the development
tasks. They suggested innovators work with a
supportive team to avoid working on multiple
tasks that confuse them. The interview discours-
es revealed that many innovators are indepen-
dent by nature and prefer to do their tasks by
themselves. However, they should control that
and accept support so that they develop faster
and in a better way. A similar result was found
by Baruah and Paulus (2019) that they investi-
gated collaborative teamwork in developing in-
novation in organisations and suggested that
teamwork assists in enhancing creativity and
innovation in educational settings. They indi-
cated that there should be a major shift from
individual to team-based innovation. Participants
also highlighted that peer relationship and sup-
port is motivating. They made their journeys with
peers and found that they were very supportive
in learning, competing, and working together on
innovative projects. These results agreed with
Kim (2019) findings that it is a misconception
that innovators always work alone. In addition,
the findings of Yang and Han (2021) indicate
that peer interaction is positively related to de-
veloping creative ideas. Sawyer (2012) viewed-
collaboration as an important aspect of innova-
tion. De Jong et al. (2022) found related results
that school leader plays a critical role in collabora-
tive innovation by being team player or a facilitator
for the innovation team.

CONCLUSION

This study intended to explore the factors
that assisted successful outstanding innovators
in transferring their creative potential to produce
successful innovative outcomes. Their success-
ful journey was lengthy and difficult. Success-
ful innovators had positive daily habits in which
they enjoyed their time developing skills, learn-
ing new subjects, and working on innovative
activities. Self-confidence was a critical support-
ive factor for successful innovators during their
journey to overcome challenges. Autonomous
learning and self-development were reported as
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vital elements for innovators to eventually pro-
duce high-quality and successful innovations.
In addition, building social networks was seen as
an important aspect of developing innovation.

Many unsuccessful innovators had problems
with earning an income while they were busy
with their productive hobbies. Therefore, par-
ticipants concluded that their innovative activi-
ties were planned from an early stage to make
them work as a source of outcome to secure
themselves. In addition, they asserted that de-
veloping successful innovations require inno-
vators to work with a supportive team to focus
on their developmental tasks and avoid confu-
sion. Finally, it was deeply found from the lived
experiences of successful outstanding innova-
tors that their long journey of innovation was
profoundly motivated by peers. Such a journey
with peers included a supportive atmosphere of
learning, competing, collaborating, and developing
innovative projects together.

RECOMMENDATIONS

The results of this study have several rec-
ommendations that can help innovation enablers
and educators in schools and universities bet-
ter support creativity and innovation for the cre-
atively gifted and all students. Developing in-
novation requires autonomous learning in an
area of interest to the learner. Thus, schools and
universities should formally support autono-
mous learning for their creatively gifted students
in addition to teaching the core curricula pro-
vided for all students. In addition, to make
schools and universities more supportive envi-
ronments for creativity and innovation, they
should pay more attention to the interests of
gifted students and attempt to provide activi-
ties and elective courses that suit their interests
and creative tendencies. The learning environ-
ment must engage students and grasp their at-
tention and increase their motivation. Therefore,
universities and schools are encouraged to pro-
vide more flexible courses that offer room for
creative activities and allow the development of
innovative products. Moreover, based on the
insights gleaned from this study’s results, uni-
versities and schools ought to challenge cre-
atively gifted students with problems to solve
creatively as part of their education program. As

creatively gifted students usually prefer creative
activities and challenges, universities and
schools should build a portfolio for each cre-
ative gifted student to help educators under-
stand those students’ creative interests, achieve-
ments, and skills and incorporate them with their
education.

LIMITATIONS  AND  FUTURE
 RESEARCH  DIRECTIONS

A limitation of this study is that all partici-
pants were male. The author could not recruit
willing successful female innovators who meet
the inclusion criteria to participate in this study.
Future research should seek female perspectives
regarding the factors associated with the suc-
cessful journey of innovation. In addition, fe-
male innovators may face more challenges that
prevent them from succeeding in innovations.
Therefore, female perspectives on the challeng-
es of developing innovative outcomes should
be investigated. In addition, most of the partici-
pants’ experiences occurred in Riyadh and
Qassim regions in Saudi Arabia. Future research
should include participants from different cul-
tural backgrounds and from different countries
to explore more fully any possible differences in
their experiences of developing valued innovation
outcomes.

Moreover, a quantitative, cross-sectional
survey research is necessary to investigate a
large sample of successful innovators’ experi-
ences of working on innovative projects. Such a
study should include the perspectives of male
and female innovators. Furthermore, future re-
search should explore the experiences of unsuc-
cessful innovators and the challenges and diffi-
culties they may face. Given that creatively gift-
ed students’ voices are often missing, future re-
search should explore gifted students’ percep-
tions of innovation production. Finally, future
research should investigate innovators’ perspec-
tives regarding what societies should provide
to support creatively gifted people to become
successful and productive innovators.
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